22

Unleash the Power
of Digital Storytelling

By Miguel Guhlin, Director of Instructional Technology Services, San Antonio ISD
With Dr. Maria Kaylor, Assistant Professor, UT San Antonio
and Dr. JoAnne Ollerenshaw, Assistant Professor, UT San Antonio
Copyright @ 2006

Children like to tell stories. Amid the push for high-
Lest performance, that desire for storytelling and lis-
tening may be neglected in schools today. What if
you could tap into that desire in a way that rein-
tereesicantent-arca essential konowledee and skills, as
well'asimaedels appropriate technology use? Digital
staryvielling is one way Lo accomplish that. You can
find a variety of resources on digital storvtelling
available on the web (refer 1o Sidebar #£1),
Implementing digital storytelling in vour classroom
can be as easy as stalling the appropriate software,
crafting a story using the writing process, story
boarding, and then publication.

This article s the first of three that focuses on
digital storyrelling use i the classroom, as well as
shares one school district's approach toa district-
wide implementation of storvielling, Only time will

tell if this approach will work i vour district. Onee
voll hayve seen the engaging benefits of digital story-
telling first-hand, you will want to unleash digital
storytelling in your school district, Benetits of doing
just that include the following:

* You can engage students, teachers in authentic
ways that motivate reflection and revision at higher
levels of Bloom's taxonomy (2.8, Synethesis and eval-
uation ).

* Content-area TEKS are addressed within the
process students lollow o create, transform their
story from an idea to publication-ready product.

* Technology Applications' TEKS are addressed
within the digital storyielling process

» Dhigital storyvtelling software tools are free and
available an both Windows and Macintash plat-

{oarmms.
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Sidebar #1
Resources for Digital Storytelling

Center for Digital Storytelling —
htip:/{www.storyveenter.org/ind al
Bernajean Porter’s DigiTales —
http:/fwww.digitales.us/gallery/

SAISDYs and UTSA's SCRIBE Initiative: Digital
Storyswap — hupo//itls saisd. net/scribe
PhotoStory Tutorial —
http:/fwww.jakesonline.org/photostory.pdf

Get the Free, MS PhotoStory —

hitp:/fwww.microsoft.com/windowsxp/using/digi
talphotography/photostory/default.ms

Sidebar #2

Copyright Friendly Music

Wikipedia classics —
http://en.wikipedia.org/wiki/Wikipedia:S

Tutorial on Converting/Playing OGG files —
http://en.wikipedia.orglwiki/Wikipedia:Media help
(Ogg)

Project Gutenberg Music —

hitg:{,{m-.rw.guies;hg[g._grg.fbmggse.n_'categﬂ ries/d

» The sense of o larger audience compels students to
do their best work in ways working for ONE teacher
would not, Sharing student work with a worldwide auds
ence is much easier. Teachers can use class blogs to make
their students’ work available and subscribable by a large
audience, This enables teachers to have a repositary of
digital stories to use with their students in the future,

* Publishing students” digital stories only invites dia-
logue and home-school communication among readers,
all safelv controlled within Bogging software’s comment
features,

+ hafety issues can be addressed up front and con-
trolled for in digital storvtelling composition and publica-
L.

Toenhance the conversation, Dr. Mazia Kavlor and D

loAnne Ollerenshaw (University of Texas at San Antonio
{UTSAY will join o on the discussion ol digital story

lelling in K- 12 schoal districts. This series on “Unleashing
the Power of Digital Storvtelling” will explore the
responses to the questions below:

L How do [ encourage my students to become digital sto-
rytellers?

21 How do 1 empower my district leadership o facilitate
digital storytelling in my school district?

3) How do | assess the impact of digital storvtelling on
student achievement?

1) How can I use Read/Write Web technolagies (hike blogs
and podcasts) to enhance the storvielling experience and
story-swapping? and finally,

3) What can 1 do to connect with a larger community of
storytellers outside my classroom and district?

Two Simple Actions to Get Started as a Classroom
Teacher

As u classronm teacher, it's pretty easy o get started,
However, ignorance of the digital storytelling process may
scem daunting: [ encourage vou to jump inand experi
ment with the software and the storytelling process
included in this article. This is only your first attempt, and
we will explore the storytelling aspect in more detail later.
For example, | expernimented with Photo Story and ereated
a “digital poem” using Kenneth Koch's “Rese, Where Did
You Get that Red?” poem. Read more and view it online at
hitp:/fwww.mguhlinnety/blogfarchives/2006/05/entry 143

Your first step is to learn how to tell a digital story
veursell To get started, 1 would recommend vou actually
take the time to tell a story that is personal to vou, but
that you would not mind sharing with the world at large,
It should also be a story that is age-appropriate far vour
students. For example. you could pick a story of a particu-
lar abject/heirloam that has come into your possession,
You can see an example of such a digital story online here
(https/fwwwamnclidist.mancopaedu/learnshops/digital/m
ovics/tregsuresmoy ),

After you've decided on the story, select a few photo-
graphs or drawing/images that will help Mustrate your
story for readers. Write your story and compress it down
to three to five minutes of narration. If you storyboard
vour story and pictures — vou can use the template at
hittp:/fwww.digitales.us/resources/storyboard template
Jthp — vou will be able to match your text to images as
vau read.

If vou have ever worked with PowerPoint and timing
audio and images on the screen, you know how difficult
PowerPoint can be. However, here’s a tip that will save you
e Use PowerPoint slides to organize your content
(images and text), then EXPORT the entire presentation
as PNG graphic files (FILE:EXPORT).

Then, when you are ready to mix the images and nar-
ration together, vou can easily use Phato Story on
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Windows (iMovie on Mac) to bring the pieces together. A
short tutorial on how to use Photo Story to accomplish
this is available at the SCRIBE site mentioned in Sidebar
#1. This process is fairlv straightforward. One last aspect
that you may want to consider 15 adding music to your
story, There are a variety of places you can go for copy-
right-free music, among them Wikipedia's collection of
classics hutpi/fen.wikipedia.org/wiki/Wikipedia:Sound/
list - You can download these music files, open them with
VLC Media Player, then use the wizard to convert them to
MP3 files compatible with Phote Story or iMavie, There
are many other places to find music (Sidebar #2).

Your second step is securing where you can publish
vour story — and that of vour students online — that is
approved by vour school district: [ recommend using
blogging technology because it allows you to “text-cast”
viour story. That is, it allows you to share your published

work with others on the web and one more important

the ahility for visitors to subscribe
to your publications. The genius of blog technology s that
people can subseribe to your web pages and easily see
changes or updates without having to visit the web site.
Let’s call this ability for people to subscribe to vour web
pages fext-casting, similar to podcasting or putting audio

detail. The detail?

Central Texas

' i{mﬂetwork o

‘ '\22}§§hnol Districts
Centnal‘ Texas Region

CTEN is a Major
Internet Service Provider

Visit Us At:
www.cten.net

or call

254+867+4830

on the web in subscribable format. With text-casting,
we're making your text subscribable out on the "ner
through the use of blogs. Not only can you make your text
available, you can also share the video created by

Photo Story with others.

While vou can use a variety of free blogs available
nnline (e.g. FduBlogs.org, Wordpress.com, ClassBlog
meister.com are only three of many places), vou will want
to check with your district technology coordinator and/or
director. Now, while [ know blogs have a bad reputation,
think of them as simply blank notebooks that make it
easy for vou to publish work on the web and casy for oth-
ers to subscribe to those web pages,

Your homework for the next article is to become thor-
oughly comfortable with M5 Photo Story or iMovie to cre
ale a poem or story. Use the tutorials (refer to Sidebar #1)
available online to guide your experimentation. [ guaran
tee that you will be pleasantly surprised as to how casy it
is, just as this pre-service teacher discovered. You can see
her digital story online at httpy/fwww.mpuhlin net/
blog/media/kmarcha.wmy .

-"»figrfef Grfﬁu‘in i'r:.rr'e’.‘rh’-rj" is the Da'm'mr' aof J’r'irrr:frz'mmlf

Antonio -_-.;,.I'r.::rui ;J',:_,;rr:.r. ‘mu can reach .’n:rrz at rngu.l'in'mﬁ}
yahao.com or peruse Ris other writings at ittp/dwwi,
wiguhlin, et

Maria Kaylor 1= an Assistant Professor ar The
Untversity -:?_f Texas at San Antonio. Her research _fch.l.:.-;e?w
o issues of teacher preparation and student achieveren!
through the integration of rechnelogy, Her e-mail is
mriakaylor@uisa edu

D JoAnne Ollerenshaw 15 also an Assistant Professor
at the Uintversity :'Jf Texas at 5an Antonio.

Texas Computer
Education Association

Contact us:

P.O. Box 141759
Austin, TX 78714-1759
a00-282-8232
fax: 512-476-8574
tceaoffice@tcea.org
For the latest info:
www.tcea.org
Convention web site:
www.tcea2007.org
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Part 2

“I'm motivated! Digital storytelling will help meen-
courage my students from kindergarten through fifth
grade to become move motivated to read, write, and
use more language literacy skills,” shared one partici-
pant from the Summer Digital Storytelling Academy,
“because it is user-friendly. Teachers and students can
use different technelogy tools to develop their digital
storytelling, I cannot wait to start digital storytelling in
my school this falll”

“There is clearlya new love aftair with storytelling
ina variety of disciplines, and this ts resulting in
emerging research trends and applications,” contends
Figa (2004

This article, the second in a series about digital sto-
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rytelling, (Guhlin, 2006} describes the professional
development activities from the Summer Pigital Sto-
rytelling Academy. Three academies were offered over
the summer for teachers to learn oral and digital sto-
rvtelling strategies. Teachers from elementary level,
middle level, and high school content, special educa-
tion, and technelogy classroams participated in three
day intensive Academies. You can find information
related to these academies in sidebar #1. Below is a
general description of the professional development
model used tor the academies,

Day 1: Oral Tradition

Uhis is a digital storytelling academy, vet day one
required no computer at all, Why? Because we focused
on the traditional art of storveelling — the oral tradi-

ticn. Teacher participants listened to stories, identified




storytelling techniques, and then worked to develop their
own storvielling skills using a storymap {Ollerenshaw,
2006}, which is a combination of 4 concept map and a sto-
tvboard. Each of them orally edited and then shared their

~stories. Teachers downloaded a copy of their grade-level
Texas Essential Knowledge and Skills, then searchied the
decuments to find the content link of their storytelling
with the TEKS. Time was spent developing rubrics, writ-
ing a conceptual statement, or as Popham (1999) states,
“re-writing the [TEKS| concept as a measurable broad ob-
jective” to score the storytelling for content. The teachers
used the rubrics to self-assess their storvtelling and to cri-
tique ather participants’ storyvtelling. The day concluded
with teachers reviewing the events of the day by reading
“Storytelling: Eight Steps That Help You Engage Your Stu-
dents” (Ollerenshaw, 2006). Their homework assignment
was ta practice their stary at hame and share the story

with anvone who would listen, even the house pet or bath-
room mirror if need be.,

Day 2: Make It Digital

The oral storytelling strategies that we learned on the
previous day would now be transferred to the digital for-
mat, The purpose of this day was to have participants be-
come familiar with the digital part of storytelling. The
story evolves over time, in the oral tradition of story-
telling, as the teller and the story get to know one another
better, Teachers were able to record their stories, listen to
them, then change them and re-record of they wanted to
change anything. The more they listened to themiselves
tefling the story, the more adjustments they wanted to
make to improve their work. This was an easy process due
tor the iAudio recorder, which is an easy tool 1o use for
recording. Once they were satisfied with their stories, they
developed rubrics reflecting the content of the story.
Teachers used Movie Maker™ [or iMovie™] and down-
loaded the audio file. They selected images, edited the im-
ages and audio, and revised the rubiric. Finally, teachers
shared their digital stories with one another, and used the
ritbrics to self-reflect and critique other participants’ digi-
tal stories.

Day 3: Now, Make It Your Own

The last day of the workshop provided teachers the op-
portunity to develop original digital stories that they
would use in their classrooms at the start of the new
school year. They had opportunities to review their tech-
nology concerns with iAudio, Movie Maker, or iMovie:
They identified the specific conceptual statemnent from the
TEKS and used the storvmap to create their digital stories.
They identified and selected the images, cognizant of In-
ternet and copyright issues with images and music. They
imported the audio and images. Saved, Edited, saved, and
Re-Edited and saved, and Re-Edited and saved, and made
final edits. Teachers spent time trouble-shooting and mov
ing files, and re-naming files. Finally, they published and
shared their digital stories while using the rubrics o self-
reflect and critique other participants’ digital stories, This
day allowed participants to go through the model of digi-
tal storvtelling from start to finish so that they had the ex-
periénce of creating a story just as their students would in
a few weeks,

Oral vs. Digital Storytelling

My position about digital storvtelling diverges from
the mainstream position on digital storvtelling, because |
support the oral story instead of a written story for the
digital storytelling. [Read and listen to the debate from
Sidebar #2.] Since we are working with students in schoal,
our purpose for digital storytelling differs from the Digital
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storytelling camps, e.g., the Center for Digital Story-
telling. I strongly suggest: do NOYI write vour story out
lirst, since you are modeling for yvour students. Especially
do NOT ask vour students to write out their stories first,
Encourage students to use the storvmap (Ollerenshaw,
2006 and then develop their stories orally. Students de-
velop oral language naturally [ Vygotsky, 1978; Snow,
1977; Engel, 1995), If students are provided with an op-
portunity e tell their staries orally, then when it comes
time for them to write, they will write, F. Scott Fitzgerald
{2006) said that, "vou write because you've got something
to sav.” -

Oral Language and Communication

Ananny {20027 savs, “In shart, children do not learn ta
read and write spontansously and in isolated and overtly
pedagogical contexts where lext is primary. They instead
gradually learn to create and comprehend written lan-
guage while they are still deeply immersed in social and
collaborative contexts in which oral language 1 the pri-
mary means of communication.” Storytelling construction
15 a way for students to identify their complex interpreta-
tions and their perceptions of the world. Students who are
provided with opportunities to choose how they will de-
velop their stories will then use negotiation strategies as
they will use make meaning from the storytelling. When
students share and think about their interpretations of the
story, they will organize a new story from their mterpreta-
tion of the story, tell and revise a new story. and re-tell the
story. “The primary function of speech, in both adults and
children; is communication and social contact { Vygotsky,
1986, p. 34)." The revising and re-telling are the essential
processes olten absent from classroom activities due to
unavoidable time constraints. Learning awakens a variety
of internal developmental processes that are able to oper-
ate only when the child is interacting with people and his
envirenment and in cooperation with his peers { Vygotsky,
1978)."

Storytelling: Is There Any Learning?

Storytelling is a tool for teaching and learning. Vygot-
shy ( 1978) contends, “that the student's mind will have a
radically different structure if new tols of thinking are
available.” When planning for teaching, teachers using the
story form model provide students with better toals for
learning (Egan, 1986}, The essential element, however, in
all teaching, is the observable behaviors students demon-
strate as an indication that learning has taken place. I sto-
rytelling is a tool for learning, what observable evidence is
there for this claim of success? When students develop
competence to negotiate the story structure, their inter-
personal skills — for example, communication, listening,
and discourse — show increased improvement ( Baker,
1979; Cooper, 1985; Miller, 1991}, Storytelling ussists stu-

dents with the transition from auditory language to visual
language { Dwyer, 1988, 'Temple, 1996; Trousdale, 1994),
Students develop awareness and cultural understanding
through storytelling activities, whereas, students in multi-
cultural, ESL and hilingual classrooms demonstrate in-
creasing language proficiency and personal self-esteem
(Chiang, 1993 Davies-Gibson, 1994; Lie, 1994). And over-
all, teachers and researchers report, the students feel good
about their work, learn ways to act, and deal with reality,
and develop reasoning and problem solving skills (Baker,
1961 Cooper, 1989). What follows is an increase in stu-
dent self-confidence and self-esteem (Cooper, 1985).

Dr. Jo Anne Ollerenshaw, Dr. Maria Kaylor and Miguel

Guhlin are collaborating with the Digital Storytelling Acade-

nifes: D Jo Anne Ollerenshaw is the oral storptelling con-

sultant for the academies. You can reach her at

science storyteller@yahoo.com or log onto her storytelling
hlog: hitps/fjolle. edublogs.orglabouty Dr. Ollerenshaw taught
grades K-6 science for 20 vears,

Miguel Guhlin is the Direcror of Instructional Technol-
oy Services htpofitls saisd. net for the San Antonio Tide-
pendent School District, Contact Irim at mguhlin@yahoo.
com or explore his writings at httpfwwwleigulfiin net |

D, Maria Kaylor, is an assistant professor of special edu-
cation at the University of Texas San Antonio. She will pres-
ent the third part of this serees in the winter 2006 TechEdyge
isstie. Access D, Kaylor's blog online at CyberRoots,
wi keaylor us, or e-manl her at paria baylor@grsnedn
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Part 3

Fhus article, the diivd in aseries abont digetal story-

(20061 wrote: Aranny |2

da not learn to e

lated .

tary, |

v ornstead s ooervie and

|.'|Jr.||'||"'.":'|ill'l'.':.|' Wil ten NIRRT W Ty are seill ||I|'|.'II".'I'i
fmiersed e sacial and collaborative contexts i wlich oral
figatage s the primary mieans of contmirreation.” This
point becomes especiallv important when considering

that the acquisition of oral and written communication

skills amwng other things, can be delayed for studems
with disahilitees. OF all students in classrooms, those
with learning disabilities require learning environments
thal are rich i all types ol communication, both eral
and written, in erder 1o have situational contexts from

which to _'_{J'.'Il.l.l'I:'IH'n.' l.i.-:"".'-._'hl}' et |-'3'-'!-'.’-M.‘l'~' skills.

Written language and
students with learning disabilities

When writing, students with learning disabilities
tenndd to have difficulty in all stages: planning, creating the
written product, revising, and finishing a completed
piece af writing that adequately meets objectives [Roth,

20000 According to Brice, (2004], the writing prcess

must incorporate several foundation skills: phonological
AWATENeRS, Rpul]:ng. capitalization, punctuation, sentence
structure, and sequencing among others, She also stares,

“Adl of these skills can be demanding for students with
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LLTY, as they may have difficulties with any single skill or a
i

combination of the loundation language skills. Students are

sften expected to have devel lope d knowled foe of the Tounds-
tion skills before learning the process writing approach. Con-
sequently, students need o have mastered most of these
toundation skills in order 1o successfully wrile narralive, per-
stasive, or informative essayvs for dass assignments anid
statewide assessments.”

How do students with learnimg disabilities master these

loundation skills? How dathey make enough progress to

write successtully? Through oppertunities to practice, explicit
instructions and engagmg lessons: Even so, this is a time con
siming process and learning cannot stand sull until mastery
1 achieved. That is where new technigues such as digital s1o
rytelling come inlo play.

1"1'i|'|“ techmigues that can teach all sorts of abjectives
while tm ng interesting and engaging enough for the students
Lo want o participate in 15 vital 10 the students” continual
progress towards objective mastery, Creating an oral story al-
lows students to concentrate on content, flow, sentenge struc-
ture, sequencing, and other foundation skills without

Sidebar #1
Resources and Links

For more about our project, visit

http://mguhlin.jot.

Home and click on
Digital Storytelling Ser

AISD's and UTSA's SCRIBE 1 tive:
storySwap — hittpaffitls saisd.net/scribe

locusing on the struggles that present themselves when prac-

ticing these same skilk

with pencil and paper ar compaite

and kevboard (until they are ready ), The situation is analo
gauls o five team members wanting toplay al
e can shoot, ome can pass, one 5 a great defender, one
dribibles well, and the other can raon up and down the court
with speed. fust because they are not all good shooters,

passers, dribblers,and renners does not mean they cannot

play the game. [t means they need practice and opportunities
to learn these other skills, Praciicing these skills in isolation
will make ir difficult for then to apply theoy i a game :ul:m.

Lo, Thev need drills, they need gamesituations at practice,
they need scrimmages, and Onally preseason to put icall to
gether hefare it really counts — befote thev stepon the court
for the regular season, [ust as these hasketball plavers need
ppportunities 1o master tew skills as part of & game plan and

meet their aoals, soodo students with learnine disabilities.

Digital Storytelling for Students with LD

Using digital storytelling as a multimodal approach may

saskethall wame,

have unparalleled reselis for students who have traditiemally
heen tett behind in the classroom becatse of lea riing disalbil-
ilics, There has been discussion in research literature that ex
amines the current view of multimodality i the ¢lasseoom.,
Iraditionally, we consider learning modes activities such as
speech, pestures, sound, facial expressions, ete. With the in
troduction of compulers Lo the i.La:mrnnrll, we have intro-
duced a new mode of teaching as well as learning [ Jewitl,

20031 Students are now exposed to LlIII-.uIH Wilvs 10 A0CEss

mformation and demonstrale mastery of objectives. Seigel

L2006 reports that students who are stra

ing or labeled as
having a learming disability are the ones who show the most
scademic growth inoa situation where o multimodal curric
len a5 present.

Teachers may engage their students in teadivionally

Enemwn lileracy activities, such as decoding and comprehen
activities tikes o new direction
when using technolowy (Ware, 2006]

sion, bt the form of these
CWare goes on 1o slate;
cstudents do not alwavs respond in predictable ways to the
affordances of technelogy, The differences they bring o the
classronm seem to be accentuated when storyielling moves
from primarily oral {interactional) to digital. As educators,
we do not necessarily need 1o concern curselves with trans-
formring (Student] ) into achild more lke t5qadent2 ), o with
encauraging [Studen1 21 to develop more taciliny with the
forms of storyvitelling that mvolve shared tellership, Rather, we
need to recognize that all childeen have stories totell, and
thal the mulople venues for producing these storics need o
B valued by ea

chers and by the clussroom contexts in which
stories are produced and shared.”

Wecounizing that all students have s1ories 1o tell can have
tremendous impact on students with disabalities, Combining
the desire to share these stories with the technology tools to

persomalize therm can validate a student’s stvle aof learning and

mabivate them ta reach new LII'I"I"\ Thisarticle- by no means
FLERLEEER 'i.'ll'IJ- for oral TESRRSCs Dy students with learning v idis-

abilities (LI The point is that when considering ted |1'.1n|u:.:'.-

cal applications for studentswith LI, using digital

ng
storyielling that focuses on an eral model may provide just
what a student needs, This includes a modality that could
smphasize their strengths, attainable goals, personalized in
struction, engaging tools, and real world technologics. An
oral model may also be just what a teacher needs; adaptable
for individual students, simple steps to use, practical meas

ures lor gssessing learning and fun for students.

Fall 2006; Digital Storytelling in the Classrooms

Although we can argue for the use of digital storytelling
and current research that supports the idea that oral digital
1

storytelling appears to be one technological approach tf

may have positive outcomes for students with learning dis
abilities, we need 1o study these outcomes in order 1o deman-
strate their success, The Uigital Storytelling Academies that

we hield aver the past summer have prepared teachers to

the oral model in their classrooms with students with learn

Ly

g disabilities. Teachers have been in their cassrooms tora

little over three months at the tume of this publication., and
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LLI), as they may have difficulties with any single skill or a

combination of the loundation language skills. Students are
often expected o huve developed knowledge of the founds-
tion skills before learning the process writing approach. Con-
sequently, students need to have mastered most of these
foundation skills in order to successfully wrile narralive, per-
suasive, ar informative essavs for class assignments and
statewide assessments.”

How do students with learning disabilities master these
toundation skills? How do they make enough progress to
write successtully? Through appertunities to practice, explicit
mstruction: and engaging lessons. Even so, this is a time con
stoming process and learning cannot stand sull untl maswery
15 achieved. That is where new techniques such as digital s1o-
rytelling come inlo play.

Using techiniques that can teach all sorts of abyjectives
while being interesting and engaging enough for the students
Lo wand 10 parlicipate in s vital w the students’ continyal
progress towards objective mastery, Creating an oral story al-
lows students to concentrate an content, fow, séntence strug-

ture, sequencing, and other toundation skills without

Sidebar #1

Resources and Links

For more about our project
http://mgublin.jot.com/WikiHome and click on

Dngital Storytelling Series

AISDYs and UTSA's SCRIBE [

torySwap — http://itls.sais

focusing on the strugples that present themselves when prac
ticing these sante skills with pencil and paper ar computé

and kevboard [until they are ready ), The situation is analo

gaus W five team members wanting to play a basketball game

Ine can shoot, one can pass, one is a great defender, one
dribbles well, and the other can run up and down the court
with speed. fust because they are not all good shooters,
passers, dribblers, and runners does nol mean they cannat
play the game. [t means they need practice and sppartunities
tor fearn these other skills. Practicing these skills in isolation
witl make ir difficult for then to apply them i a game situa-
tion. Thev need drills, they néed game situations at practice,
they need serimimages, and lnally preseason to put icall to
gether hefare it really counts — hefore they stepon the ¢ourt

for the regular season. Tust as these hasketball plavers ned

opportunities o master new skills as part of @ game plan and

meet their goals, soodo students with learning disabalities,

Digital Storytelling for Students with LD

Ulsing digital storvtelli

15 2 multimodal approach may

have unparalleled resulis for stodents who have traditiemallv
hieen lett behind in the classroom hecause of learning disalil-
itics, There has been discussion in research literature that ex
amines the current view of multimodality o the cassroom
Iraditionally, we consider learning modes activities such a3
speech, pestures, sound, facial expressions, etc. With the in
trodduction of computers 1o the cassroom, we have intra
duced 4 new mode of teaching as well as learning | Jewitl,
2031 Stedents are now exposed to different wavs 10 access
mformation and demonstrate mastery of objectives. Seigel
(2006 reports that students who are struggling or labeled os
havinga learning disability are the anes who show the most
academic growth in a situation where a multimodal curricn
[1em 15 present
Teachers mav en

e theirstudents in teadivionally
Ernenwn lileracy activities, such as decoding and comprehen
sion, but the form of these activities takes o new direction
when using technology (MWare, 20061 Ware goes on 1o slate

“oostudents do not alwavs respond in predictable ways to the

wdances of lechnology, The differences they bring 1o the
classronm seem to be accentuated when storytelling moves
from primarily oral {interactional) to digital. As educators,
we do not necessarily need 1o concern curselves with trans
ferming {Student 1) into-achild more like (Student2 ), or with
encauraging | Student2 | o develop more tacility with the
forms of storvielling that wvolve shared ellership, Rather, we

need to recognize that all childeen have stores to tell, and

that the multiple venues for producing these stories need o
Be valued by teachers and by the classroom contexts in which
stories-are produced and shared.”

Recognizing that all students have stories to tell can have a
tremendous impact on students with disabilities. Combining
the desire to share these slories with the teechnology tools Lo

persomalize them can validate a student’s stvle of learnine and

motivate them to reach new geats. Thisarticle by no means
argues-only lor oral responses by students with learning dis-
abilities (LT}, The point is that when considering technologt-

cal applications for studentswith LI using digizal

model may provide just

what a student needs. This includes 2 modality that could

storytelling that focuses oo an oral

ssize their strengths, attainable goals, personalized in
struction, engaging tools, and real world technologies. An
oral model may also be just what a teacher needs: adaplable
for individual students, simple steps to use, practical meas

ures for gssessing learning and fun for students.

Fall 2006; Digital Storytelling in the Classrooms
Although we can argue for the use of digital storytelling
and current rgsearch that supports the idea that oral digital

storytelling appears t be one technological approach tf

may ave positive outcomes for students with learning dis-

abilities, we need to studv these outcormes 10 order (o demon-

strate their success. The Digital Storytelling Academies that
we held over the past sumuner have prepared teachers to use

the aral model in their classrooms with students with learn-

g disabilities. Teachers have been in their classrooms for a
little over three months at the tme of this publication, and
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several of the participants from Summer Dhgital Storyvieliing

Academics have implemented digital storytelling with their Your Jollrne B e inS

students. The teachers, their students, other teachers in the y g

school, administrators, and parents are excited. ; ——
What 15 fascinating is the way that teachers are modifving g

= i - + % ..
the professional development plan [refer to sidebar 1) 1o fit W =
e Follow the path to

the individual needs of their students, They are holding true
Lo the purpose and tools on which they were trained, bul

thew are able 1o navigate casily other aspects of the profes: TAKS SUCCCSS
mh g

sional development model w fic scheduling, student needs,

curriculum, and grading periods, Far example, one special s

education teacher has partnered with a regular education ; *W
teacher to use oral digitul storvielling to meel a wroiting ob- TItlESfDI’ E’\?’Ery’ e
iective tor a Benchmark test to be held in January, The - *.
puseof what we have presented soral storvtelling, but their grﬂde 3nd SU-bJ'E'Ct
students’ oral stories are created and eventually tarned into d b TAKS'
written stories: Teacher comments indicate that students are 18 tEStE. s ezt
miore engaped when creating their digital story and that ' :
when il does comie timd W wrile, they actually complete the
assignment without the tvpical complainis, Plus, they tran-
seribre their eral story and, to keep pace with the siyle they
adopied as an oral storvieller, they write maore and what they

earn more about our complete
line of TAKS solutions at:

write is more detailed, Although the prolessional develop-
ment model teachers were taught to use has not been fal-
lowed in exact sequence, the pieces of the model come
together to meet the needs of students with disabilities,
These students have an individualized education plan and
the professional development model can be individualized as
well This isan important faclor when considering imple-
mentation of oral digital storytelling in the classroom. For Bpl0.337.53; I}*'l-ﬂ KS.com

this project, springtime will tell it digital storytelling has an
impact on students” motivation Lo read, write, use more lan-
guage literacy skills, and/or increase their test scores on the
Tewas Assessment of Knowledge and Skills {TAKS!, Reading
Proficiency Tests in English (RFTE), and/or the State-Devel-

Ware, DL (2006 From sharing time to shiowteme! Valiang di-
verse vendies foe staryralling i techuology-ricl dlassrooms. Lan-
guage Arts, 8401 1

oped Alternative Assessment (50AA L We excitedly await the Lir, Maria Kaylor is an Assistant Professor of Special Educa-
Sakiile, tiom ar the Universie of Texas Sar Antonio, She'rs « former spe-
clal education teacher with experivice at the eleimentary aud
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